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Abstract

Malaysia's teaching and learning practices have transformed substantially since the Covid-19 pan-
demic outbreak. This study examined the relationship between students’ readiness and attitudes for
Online English Language Learning. The data for this study were gathered using a set of question-
naires distributed to 34 Semester 1 students pursuing a Diploma in Accountancy and a Diploma in
Marketing from Politeknik Kota Bharu. The findings indicated that there was a positive relationship
between readiness and attitudes for Online English Language Learning among students. Many chal-
lenges that hindered OELL were also identified. This study brings new insight into the lecturers'
pedagogical implementations. Thus, training or workshop on online learning advancements for the
lecturers was recommended to meet the 21st-century learning demands.
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1. Introduction

Online learning has become a significant as-
pect of schooling has many advantages when it
comes to learning (Appana, 2008). Polytechnic
Malaysia, like many other higher education insti-
tutions throughout the world, has shifted from tra-
ditional or face-to-face classroom settings to
online learning environments. However, students
taking online courses face challenges that they
have never encountered in traditional teaching
and learning atmosphere (Tsai, 2009) and may
impact their learning performance (Davies and
Graffs, 2005). Adaptation is done by participating
in English lessons or assessments through virtual
classrooms or self-study materials. All of these
are potentially new modes of learning for many
students.

According to Klimova (2011), one of the sup-
ports for e-learning is the Learning Management
System or LMS. LMS is special software that pro-
vides multipurpose support for teaching and
learning. LMS contains a set of tools for creating,
administering, and distributing  e-learning
courses. LMS serves as the means for communi-
cation, testing, and feedback, which distinguishes
it from other web-based training software.

The Communicative English 1 module has two
major components. The 1-hour weekly lecture
carried out via Google Meet or Microsoft Teams,
while the 2-hour lessons were delivered thru a
Learning Management System (LMS) known as
Curriculum Information Document Online Sys-
tem or CIDOS. Politeknik Kota Bharu uses Cl-
DOS 3.5, a platform equipped with several online
activities and resources such as google slides, e-
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note, chat, forum, external tools, and moodle link
related pages called BigBlueButton (BBB).

The CIDOS LMS is a web-based solution
that allows lecturers to keep track of the instruction
paper inventory, teaching and learning resources,
and information that is sharing in one place. It is a
tool that facilitates teaching and learning (T&L) us-
ing the internet. Lecturers can provide many videos
and self-study resources such as worksheets, notes,
a blog, pop quizzes and various self-assessment ex-
ercises to the students. The lecturers can also record
and keep track of all activities done by students in
CIDOS 3.5.

1.1 Research Objectives

The followings are the main objectives of this
study:

i.  Toidentify the level of students’ readiness
to participate in Online English Language
Learning.

ii. To identify the level of students’ attitude
towards Online English Language Learn-
ing

iii. To identify the challenges faced by stu-
dents during Online English Language
Learning.

iv.  To examine the relationship between stu-
dents' readiness and attitudes on Online
English Language Learning.

2. Literature Review

E-learning seems to be on the way to being the
latest trend in education. E-learning is sometimes
described as technology. Welsh et al. (2003) de-
fined E-learning as the use of computer network
technologies, mainly over or over the Internet, to
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provide knowledge and guidance to individuals.

Smart and Cappel (2006) stated that students
with more technical experience are more likely to
have a positive attitude toward E-learning or
online classes compared to those who do not. This
is because students' attitudes and opinions may be
influenced by their computer anxiety and person-
ality. The personality variations such as extrover-
sion may affect students' views on distance lan-
guage learning.

According to Clarke and Hermens (2001),
online learning is student-centred so that students
can set their tempo and activities can be tailored
to a student's desired learning style. Compared to
the tasks seen in a textbook or workbook, videos,
graphics, and songs, for example, have made the
activities more engaging (Zamari, 2011).

Literature indicates that the internet has much
potential and plays a vital role in language learn-
ing. Rosenberg (2001) described e-learning as the
use of internet technology to provide different so-
lutions to learners. Functioning as a virtual li-
brary, the internet enables language learners to ac-
cess documents and various other learning mate-
rials which are authentic and beneficial for their
language acquisition. Zamari (2011) stated that as
the internet becomes more readily accessible, in-
stitutions have extended the use of online lan-
guage materials and course delivery systems.

The accessibility of the Internet in educational
institutions and at home and innovative multime-
dia presentations of language learning activities
on the web propel the integration of web-based
language learning activities into language lessons.
At present, most of these activities are used not to
dehumanize classroom-learning experiences but
rather to support language acquisition outside of
those taught in the classroom. Many studies re-
ported positive feedback from the language learn-
ers, mainly because internet language learning
materials motivate them to learn the language
since they can attempt the activities at their own
pace and reduce anxiety or fear in making mis-
takes in front of the teacher or classmates. Never-
theless, there are still many areas that could be
covered when studying the perception of language
learners.

3. Methodology

This study employed the survey questionnaire
as a method to collect quantitative data. The ques-
tionnaire was administered online to 34 students
who enrolled in DUE10012 Communicative Eng-
lish 1 module. These students were pursuing their
Diploma in Accountancy and Diploma in Market-
ing in Politeknik Kota Bharu. The students were
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selected based on the 100% attendance and par-
ticipation during the 14 weeks of the Online Eng-
lish Language Learning period.

The instrument was adapted from Zamari
(2011). There are 3 sections in the questionnaire.
Section A of the instrument was intended to
gather information regarding demographic factors
of the respondents which included information
about their backgrounds such as gender, age, the
program of study and social status. Section B and
C consist of items asking for student's perceptions
on their readiness and attitudes toward OELL
Section B and C were scored using a five-point
Likert scale.

The data in this study were analysed using the
Statistical Package for the Social Sciences
(SPSS). The reliability of the instruments was
measured. It could be concluded that the 30 items
instrument is reliable as the Cronbach alpha val-
ues range from 0.845 to 0.886. The mean scores
for the level of attitude and readiness were inter-
preted based on Table 1 below.

Table 1: Interpretation of mean scores.

Mean Scores Interpretation

1.0to0 2.33 Low
2.34 t0 3.66 Medium
3.67 to 5.00 High

4. Results and Discussion

4.1 Students' Readiness for the OELL

The analysis indicated that the students who
were aware of how to learn well through OELL
were at a high level (M= 4.53, SD=0.61). It shows
that the respondents are ready and alert with the
online classes. According to Yacob (2011), the im-
plementation of online learning has made the stu-
dents realize the importance of online education in
their studies.

Another interesting finding was that the re-
spondents have a high level of self-responsibility
and good time management to treat their online
English classes (M=4.06, SD=0.814). Besides, the
students’ ability to arrange their schedule correctly
even though they are at home (M=4.00, SD=0.719)
was also at a high level.

The respondents’ willingness to complete all the
previous tasks before attending OELL is also at a
high level (M=4.09, SD=0.830). The analysis
showed that the students are very positive and ready
for OELL. Chamorro, (2018) suggested that online
courses are the best option for students to study
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English because they can manage their own time
and access it anywhere. In conclusion, the students
are found to be ready and prepared in terms of time
management, self-awareness, and self-responsibil-
ity for their OELL.

4.2 Students' Attitudes towards the OELL

The first research question investigated learners'
attitudes toward the study and learning in the OELL
course. The findings indicated that students' atti-
tudes toward the OELL are at the range from me-
dium to high level since the mean values stood at
3.76 to 4.74. Many of the students had an optimistic
and encouraging attitude about the Online English
Language Learning enrolled. The results were in
line with the results by Hotho (2000) and Ushida
2005) who studied learners' attitudes and motiva-
tions in various foreign language teaching environ-
ments and found that students had favourable atti-
tudes towards OELL as well as were highly moti-
vated.

The respondents who felt that OELL was an ef-
fective way to learn and fun with the varieties of the
materials provided were at a high level (M=4.74,
SD=0.511) None of the students had a negative at-
titude toward this. A well-planned and laid out ma-
terials provided online will make it students easy to
keep track of and enjoy their learning. The work-
load provided must be provided sufficiently so that
they could finish everything within an acceptable
time.

The positive experience that they went through
made students thinks that Online delivery for Eng-
lish Language learning provides a supportive lan-
guage learning environment was at a high level
(M=4.12, SD=0.729). OELL eliminates barriers
and allows language learners to learn a language
without the time and place constraints (Altunay,
2019). Through distance education, students could
study or enhance a foreign language since they may
attend virtual lessons from anywhere using comput-
ers or mobile devices. Students will be more relax-
ing to turn in the work on the assignments and tests
at their leisure and when they had the time, just like
an open book course. Hence, it will reduce their
nervousness or anxiety in the OELL course com-
pared to a traditional classroom.

An important finding was that the students who
believed that online English language learning en-
hanced students' language knowledge was at a mod-
erate level (M=3.76, SD=0.955). This is following
a study by Smart and Kappel (2006) which found
that students gain certain benefits from an e-lan-
guage programme, such as the flexibility and con-
venience of OELL.
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4.3 The Challenges in OELL

Being in an OELL classroom is a completely
different experience from being in a normal class-
room. Teachers and students face many chal-
lenges due to many factors the most challenging
undertakings for both teachers and students
throughout the world have been transferring to
fully online learning. Hence, the learning environ-
ment at home will need a new adaptation by the
students.

The analysis on the challenges faced by the
students for OELL indicated that they were at a
high level (M=4.09, SD=0.753). The finding
shows the students encountered many challenges
in online learning. Firstly, the findings on the in-
sufficient lecture hours for an Online English
course per semester was at a moderate level
(M=3.64, SD=0.895). The student complaint that
there was a lack of face-to-face interaction in a
classroom setting with the lecturer. Some students
believed that online education made it harder to
strengthen their command of the English lan-
guage.

The OELL course requires the students' inde-
pendent learning from reading materials to down-
loading However, the students show a moderate
level of indication that they lacked proper gadgets
or devices (e.g., laptop, personal computer, tablet,
etc.) for their OELL and frequently use a hand-
phone during the OELL (M=3.44, SD=1.05).
Prebianca et al., (2014) suggested that there are
certain issues in distant learning environments.
These issues include a lack of constant internet
access, a lack of technical equipment such as
computers, mobile tools, cameras, and other cam-
eras, technical issues, students’, or teachers' neg-
ative beliefs about distance education.

Students who complained that they did not
have access to a high-speed internet connection
necessary for OE was also at a moderate level
(M=3.09, SD=1.24). As a result, they were having
difficulty joining their OELL and other platforms
that required an internet connection. Internet acces-
sibility is the backbone of online learning (LeLoup
and Ponterio, 2002 and Chantel (2002).

4.4 The Relationship between Students' Readiness
and Attitudes for OELL

Table 2 showed the correlation between student’s
readiness and their attitudes towards OELL. The re-
sult from Pearson Correlation analysis indicated
that there was a moderate positive association
(R=0.723) between the students' readiness with
their attitudes for OELL. In general, as the students'
readiness increases, their attitudes towards OELL
will also increase.



ISSN 2289-6376

DIGES PMU 8 (2021) 122-126

Table 2: The correlation between student’s readiness
and their attitudes for OELL.

Students’
Attitudes
, Pearson 7237
Students Correlation
Readiness ;
Towards (Szl?t'ai led) 000
Online English .
Learning. N 34

**Correlation is significant at the 0.01 level.
(2-tailed).

Furthermore, the univariate regression analysis
was done to find out the contribution percentage of
the students’ attitudes onto the students’ readiness
towards OELL. The data were analysed descrip-
tively, and it was found that the students’ attitudes
have contributed 52.3% to the students’ readiness
level towards OELL as shown in Table 3 below.

Table 3: The regression analysis on the contribution of
the attitudes to the students’ readiness

towards OELL.

. Readiness Con-
Varia- t p | tribu-
ble B k tion
Con- 1.301 2.925 | .006
stant
Atti- .641 | .723 | 2.925 | .000 | 52.3%
tudes

F = 35.058 R=0.723

Sig F = p<0.05 R?=0.523

5. Conclusion

This study examined the relationship between
students’ readiness and their attitudes towards
Online English Language Learning (OELL). Based
on the finding, there is a significantly strong posi-
tive correlation between students' readiness and at-
titudes towards the OELL. Lecturers, therefore,
must acknowledge the students’ readiness and take
advantage of their positive attitudes to upkeep the
students’ motivation towards OELL. The high level
of readiness and positive attitudes towards OELL
among students need to be maintained and en-
hanced so that the students could keep on engaging
actively in OELL.

Students were found to experience challenges
and several disappointments in OELL. Amongst
their concerns were the internet connections and
learning facilities which not adequate. The
Politeknik Kota Bharu management should address
the students’ complaints and provide sufficient
online learning facilities to support students in their
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second language acquisition. The management can
conduct training or workshops on online learning
advancements for the lecturers and students to meet
the 21st-century learning demands. Finally, the lec-
turers and the students must be aware that the stu-
dents' attitudes and challenges will have the adverse
effect and contribute to the improvement of OELL.
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